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Introduction 

B Squared have created a brand new assessment framework called Engagement Steps in response to the 
recommendations made within in the ‘Rochford Review: Final Report’ (The Report). The Report identified 
two categories of pupils with Special Educational Needs and Disabilities (SEND). These groups of pupils have 
different assessment requirements. The categories they identified were: 

 Pupils engaged in subject-specific learning 

 Pupils not yet engaged in subject-specific learning 

We designed the Engagement Steps framework to support the learning and assessment of students not yet 
engaged in subject-specific learning. 

The Report recognised that the subject-specific areas assessed by the P Levels are not appropriate for 
students with the most significant disabilities and difficulties; therefore, a new approach was required. They 
built on the work already carried out by the CLDD research project (The CLDD Project) in 2011: 

The review group members have given careful consideration to how cognition and learning can be 
demonstrated and assessed for pupils with severe or profound and multiple learning difficulties. For these 
pupils it takes longer to acquire new concepts and skills and to establish them in a range of different 
contexts. 

The review’s recommendations build on a research project commissioned by the DfE and published in 2011, 
The Complex Learning Difficulties and Disabilities (CLDD) research project. In line with this work, the 
members of the Rochford Review believe that early development in cognition and learning centres on a 
range of skills that enable pupils to engage in learning situations and on their growing ability to seek out or 
direct learning opportunities autonomously. 

Assessing engagement allows teachers and education professionals to monitor the varying degrees of 
attention, interest and involvement that pupils demonstrate when they are sufficiently well motivated to 
participate in new learning and thus enabled to progress towards autonomy in their practical application of 
new skills and concepts. 

Aspects of Engagement 

The CLDD project identified seven areas of engagement for learning against which pupils can be assessed. 
These inter-related indicators can be used to inform the assessment of pupils with severe or profound and 
multiple learning difficulties and to provide evidence of pupil progress. The different indicators should not be 
viewed in a strict hierarchical sense, but more as a guide for assessing a pupil’s effective engagement in the 
learning process. 

The seven areas of engagement can be used as an observational framework to monitor the varying ways in 
which, and degrees to which, a pupil demonstrates attention, interest and involvement in new learning. 
They provide the scaffolding that will enable a pupil ultimately to become autonomous in the acquisition of 
a new skill or concept. 

The skills and concepts pupils acquire through the application of these indicators form the necessary 
foundations for moving on to later subject-specific learning. Statutory assessment of these aspects of 
engagement will therefore provide a solid basis for moving on to the subject-specific assessment defined in 
the early pre-key stage standards. 

(Recommendation 4, page 18, Rochford Review: Final Report) 
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The seven areas/aspects of engagement are as follows: 

• Responsiveness: Assessment of responsiveness should evaluate any change in a pupil’s 
behaviour that demonstrates he or she is being attentive to a new stimulus or reacting in a 
meaningful way. This type of assessment is important for establishing what differing stimuli 
motivate a pupil to pay attention. This is a prerequisite for learning. It is particularly relevant for 
assessing pupils with multiple sensory impairments who have reduced and/or atypical sensory 
awareness and perception. 

• Curiosity: Assessment of curiosity demonstrates how a pupil is building on an initial reaction to 
a new stimulus, perhaps by reaching out or seeking the source of a new stimulus. 

• Discovery: Assessment of discovery provides information about the changing ways in which a 
pupil interacts with, or responds to, a new stimulus, sometimes accompanied by expressions 
such as enjoyment and excitement. Curiosity and discovery are closely linked. At a more 
advanced point of development they both help to demonstrate a pupil’s degree of interest in, 
and exploration of, activities and concepts. These both help to drive the acquisition of new 
knowledge and skills. 

• Anticipation: Assessment of anticipation should demonstrate whether a pupil is able to predict, 
expect or associate a particular stimulus with an event. This is important for measuring a pupil’s 
concept of cause and effect. 

• Persistence: Assessment of persistence measures the extent to which a pupil is sustaining 
attention towards a particular item or action and is therefore beginning to develop conceptual 
understanding. The ability to sustain attention is important for maintaining an activity long 
enough to develop the learning associated with it and for consolidating that learning. 

 Initiation: Assessment of initiation demonstrates the different ways, and extent to which, a pupil 
investigates an activity or stimulus in order to bring about a desired outcome. It is an important 
part of developing the autonomy required for more advanced cognitive development and 
learning. 

 Investigation: Assessment of investigation measures the extent to which a pupil is actively trying 
to find out more about an object or activity via prolonged, independent experimentation. This 
demonstrates a more advanced degree of autonomy than the other aspects of engagement and 
is important for ongoing learning. 

In the principles section of the Rochford Review: Final Report, it mentions the level of support the pupil may 
require, so the seven aspects are not a replacement to the levels of engagement. The CLDD Project uses the 
seven aspects to assess a child’s interaction with an activity. Used like this, the seven aspects identify 
different aspects of a child’s learning and their engagement with learning. The CLDD Project gave broad 
definitions of the seven aspects of engagement that help identify how to use them. The Rochford Review 
have created new definitions, targeting the pupils working on non-subject-specific learning. When reading 
The Rochford Review’s definitions, a number of the areas require a certain cognitive capability before they 
become relevant. Responsiveness may be the only area that some pupils (those with the most significant 
disabilities and difficulties) will be able to meet. The other areas will become relevant to pupils as they 
develop. The Report says the areas are not hierarchical so they will not move from Responsiveness to 
Curiosity or Discovery. Instead, they will continue to develop their responsive skills and as they start to 
become curious and discover more about the world around them. 

The Report does not give any further information regarding the assessment of pupils not yet engaged in 
subject-specific learning.  

The Specialist Schools and Academies Trust (SSAT) undertook The CLDD Project. They assert that: 

“The Engagement Profile can be used to structure an informal assessment of the kinds of activities the 
student does engage with constructively. The findings can be used to indicate starting points from which to 
engage the student in learning.” 
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Using their methodology, a member of staff will undertake an activity with a child, describe how the child 
demonstrates each of the seven areas and then give the child a score (from 0-4) against each of these areas. 
These scores and descriptions are collated and once the initial documentation has been completed, the 
member of staff should reflect upon the outcome, considering what worked well and what did not. Next time 
they repeat the activity, they should adapt their approach and score the child again. Over time, the member 
of staff should be able to develop a better understanding of what motivates the child – ensuring that the 
child engages with activities more consistently and thus providing greater opportunity for learning. 

A problem with this approach is that the scoring system is subjective and, whilst they do encourage staff to 
seek the opinions of others, moderation of a child’s engagement (in this manner) is unlikely to provide the 
same score from two different assessors. Whilst it is possible that it will indicate greater attainment for the 
pupil, a higher score may also indicate that staff are becoming more observant or alternatively may have 
developed their understanding of the individual pupil and their preferred method of communication. 

For a whole staffing body to develop a consistent and robust approach to this method, much guidance, 
training and time would be required from the school. 

We have used the research and development that we carried out for our Developmental Continuum 
framework in 2015 and 2016 as the basis for our Engagement Steps assessment framework. Our 
Developmental Continuum was a new approach to assessing pupils working between P1(i) and P3(ii). Based 
on research, knowledge and conversations with schools, we knew that assessing pupils against National 
Curriculum subject areas was not the right approach for students working at this level. We constructed the 
Developmental Continuum around areas of child development: 

 Communication - Receptive and Expressive 

 Affection - Social and Emotional 

 Cognition - Memorative and Imaginative 

 Operation - Sensory and Motor 

This approach is more suited to children working at these levels and was in line with the activities that these 
children were engaged with. We worked closely with a number of schools around the UK to develop relevant 
content and to trial the content within the classroom. 

The Engagement Steps framework builds on the work we carried out for the Developmental Continuum. 
However, we have made a number of significant changes. We removed the focus on Memorative and 
Imaginative Cognition and replaced it with the Seven Aspects of Engagement. We also extended the ability 
range up to P6 (in old language). In doing so, we have overlapped this framework with another new 
framework for pupils engaged in subject-specific learning which will be based on the pre-key stage standards 
and the teacher assessment standards. A subject-specific framework, called Progression Steps, will be 
released during the academic year 2017-18. 

Limited guidance has been published on how or what to assess with regards the seven aspects of 
engagement, and so there was also no guidance on the number of attainment steps. We have chosen to use 
six steps. Although the number of steps is the same as the number of P Levels, the attainment is different. 
There is a greater focus on the lower attainment steps. This is because when your pupils progress in specific 
areas they will likely begin to engage with a more subject-based curriculum (see the website for further 
information on Progression Steps). 

Engagement 
Step 1 

Engagement 
Step 2 

Engagement 
Step 3 

Engagement 
Step 4 

Engagement 
Step 5 

Engagement 
Step 6 

P1i P1ii P2i P2ii-P3i P3ii-P4 P5-P6 
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Four Broad Areas of Need 

The Report recommends that schools should assess pupils’ development across all Four Broad Areas of Need, 
which are from the SEND Code of Practice 2015: 
 
Special educational provision should be matched to the child’s identified SEN. Children’s SEN are generally 
thought of in the following four broad areas of need and support – see Chapter 6, paragraph 6.28 onwards, 
for a fuller explanation: 

 communication and interaction 

 cognition and learning 

 social, emotional and mental health 

 sensory and/or physical needs 
 
These four broad areas give an overview of the range of needs that should be planned for. The purpose of 
identification is to work out what action the school needs to take, not to fit a pupil into a category. In 
practice, individual children or young people often have needs that cut across all these areas and their 
needs may change over time. For instance speech, language and communication needs can also be a 
feature of a number of other areas of SEN, and children and young people with an Autistic Spectrum 
Disorder (ASD) may have needs across all areas. A detailed assessment of need should ensure that the full 
range of an individual’s needs is identified, not simply the primary need. The support provided to an 
individual should always be based on a full understanding of their particular strengths and needs and seek 
to address them all using well-evidenced interventions targeted at their areas of difficulty and where 
necessary specialist equipment or software. This will help to overcome barriers to learning and 
participation. 

(SEND Code of Practice 2015) 
 

This concept has not always been implemented correctly. Further on in the code of practice, it loosely 
categorised specific needs into the Four Broad Areas of Need. This has sometimes resulted in professionals 
incorrectly concentrating on one specific need. A child with Autism may have an ILP focusing purely on 
Communication and Interaction, even though the child’s biggest barrier to learning is their anxiety or 
underdeveloped social skills. 
 
We believe that The Report’s recommendation to support pupil development across all Four Broad Areas of 
Need is very welcome. By assessing a pupil’s needs, a school can help to identify how to support a pupil in 
their learning instead of using their diagnosis to concentrate on one specific area of need. The Four Broad 
Areas of Need are specified in the SEND Code of Practice 2015 are: 
 

Communication and Interaction 

Children and young people with speech, language and communication needs (SLCN) have difficulty in 
communicating with others. This may be because they have difficulty saying what they want to, 
understanding what is being said to them or they do not understand or use social rules of communication. 
The profile for every child with SLCN is different and their needs may change over time. They may have 
difficulty with one, some or all of the different aspects of speech, language or social communication at 
different times of their lives. 
 
Children and young people with ASD, including Asperger’s Syndrome and Autism, are likely to have 
particular difficulties with social interaction. They may also experience difficulties with language, 
communication and imagination, which can impact on how they relate to others. 
 

(6.28 And 6.29 SEND Code of Practice 2015) 
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Cognition and Learning 

 
Support for learning difficulties may be required when children and young people learn at a slower pace 
than their peers, even with appropriate differentiation. Learning difficulties cover a wide range of needs, 
including moderate learning difficulties (MLD), severe learning difficulties (SLD), where children are likely to 
need support in all areas of the curriculum and associated difficulties with mobility and communication, 
through to profound and multiple learning difficulties (PMLD), where children are likely to have severe and 
complex learning difficulties as well as a physical disability or sensory impairment. 
 
Specific learning difficulties (SpLD), affect one or more specific aspects of learning. This encompasses a 
range of conditions such as dyslexia, dyscalculia and dyspraxia. 
 

(6.30 And 6.31 SEND Code of Practice 2015) 

Social, Emotional and Mental Health 

Children and young people may experience a wide range of social and emotional difficulties which manifest 
themselves in many ways. These may include becoming withdrawn or isolated, as well as displaying 
challenging, disruptive or disturbing behaviour. These behaviours may reflect underlying mental health 
difficulties such as anxiety or depression, self-harming, substance misuse, eating disorders or physical 
symptoms that are medically unexplained. Other children and young people may have disorders such as 
attention deficit disorder, attention deficit hyperactive disorder or attachment disorder. 

Schools and colleges should have clear processes to support children and young people, including how they 
will manage the effect of any disruptive behaviour so it does not adversely affect other pupils. The 
Department for Education publishes guidance on managing pupils’ mental health and behaviour difficulties 
in schools – see the References section under Chapter 6 for a link. 

(6.32 And 6.33 SEND Code of Practice 2015) 

Sensory and/or Physical Needs 

Some children and young people require special educational provision because they have a disability which 
prevents or hinders them from making use of the educational facilities generally provided. These difficulties 
can be age related and may fluctuate over time. Many children and young people with vision impairment 
(VI), hearing impairment (HI) or a multi-sensory impairment (MSI) will require specialist support and/or 
equipment to access their learning, or habilitation support. Children and young people with an MSI have a 
combination of vision and hearing difficulties. Information on how to provide services for deafblind children 
and young people is available through the Social Care for Deafblind Children and Adults guidance published 
by the Department of Health (see the References section under Chapter 6 for a link). 

Some children and young people with a physical disability (PD) require additional ongoing support and 
equipment to access all the opportunities available to their peers. 

(6.34 And 6.35 SEND Code of Practice 2015) 
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Using Engagement Steps 

Within Connecting Steps, Engagement Steps functions in the same way as our previous assessment 
frameworks. The difference is how it is applied. A child’s progress within the Engagement Steps framework 
will likely be non-linear in trajectory. 

The Engagement Steps framework has been organised into four different areas. These areas are: 

 (DEV) Cognition & Learning 
o Responsiveness 
o Curiosity 
o Investigation 
o Discovery 
o Anticipation 
o Persistence 
o Initiation 

 (DEV) Communication & Interaction 
o Expressive Communication 
o Reception Communication 

 (DEV) Social, Emotional and Mental Health 
o Social Affection 
o Emotional Affection 

 (DEV) Sensory & Physical 
o Sensory Operation 

 Visual 
 Auditory 
 Tactile 
 Olfactory/Gustatory 
 Vestibular 
 Proprioceptive 

o Physical Operation 
 Fine Motor 
 Gross Motor 

The ‘(DEV)’ prefix relates to a previous title we had for Engagement Steps (Developmental Steps). This will 
change to (ENG) for September 2017. 

Transferring Skills between Frameworks 

When we create new assessment frameworks, we try to use existing skills from existing assessment 
frameworks. This helps staff to manage children’s transition to a new curriculum with as little extra workload 
as possible. The creation of Engagement Steps has meant that this policy could not be put in place. Around 
95% of content within Engagement Steps is brand new. As part of our work developing our Developmental 
Continuum in 2015 and 2016 we identified a large proportion of skills which had not been included in our 
previous subject-based frameworks. As students progress on to the higher steps, some of the skills cross over 
with existing content. The majority of these higher-level skills will also cross over into the Progression Steps 
framework which will enable the teacher to begin assessing a student against some subject-specific aspects 
as they become ready to do so. 
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Baselining 

As with any new Connecting Steps framework, the first stage is to baseline the students. Engagement Steps 
contains around 95% new content. This means that there will be a limited automatic transfer of skills from 
existing assessment frameworks. Teachers will need to baseline students on the new framework. Teachers 
can use the table on page 3 as a guide for where to start when transitioning from the P Levels. However, 
teachers may find that this is not an accurate starting point for some students and may need to adjust the 
baseline. This is because the Engagement Steps framework has a different focus to the P Level assessment 
frameworks. 

 

Cognition and Learning 

This aims to help staff to assess the range of skills that enable pupils to engage in learning situations and 
develop their ability to seek out or direct learning opportunities autonomously, referred to in “The Rochford 
Review: Final Report” (STA, 2016) as: 

Responsiveness: Assessment of responsiveness should evaluate any change in a pupil’s behaviour that 
demonstrates he or she is being attentive to a new stimulus or reacting in a meaningful way. This type of 
assessment is important for establishing what differing stimuli motivate a pupil to pay attention. This is a 
prerequisite for learning. It is particularly relevant for assessing pupils with multiple sensory impairments who 
have reduced and/or atypical sensory awareness and perception. 

Curiosity: Assessment of curiosity demonstrates how a pupil is building on an initial reaction to a new 
stimulus, perhaps by reaching out or seeking the source of a new stimulus. 

Discovery: Assessment of discovery provides information about the changing ways in which a pupil interacts 
with, or responds to, a new stimulus, sometimes accompanied by expressions such as enjoyment and 
excitement. Curiosity and discovery are closely linked. At a more advanced point of development they both 
help to demonstrate a pupil’s degree of interest in, and exploration of, activities and concepts. These both 
help to drive the acquisition of new knowledge and skills. 

Anticipation: Assessment of anticipation should demonstrate whether a pupil is able to predict, expect or 
associate a particular stimulus with an event. This is important for measuring a pupil’s concept of cause and 
effect. 

Persistence: Assessment of persistence measures the extent to which a pupil is sustaining attention towards 
a particular item or action and is therefore beginning to develop conceptual understanding. The ability to 
sustain attention is important for maintaining an activity long enough to develop the learning associated with 
it and for consolidating that learning. 

Initiation: Assessment of initiation demonstrates the different ways, and extent to which, a pupil investigates 
an activity or stimulus in order to bring about a desired outcome. It is an important part of developing the 
autonomy required for more advanced cognitive development and learning. 

Investigation: Assessment of investigation measures the extent to which a pupil is actively trying to find out 
more about an object or activity via prolonged, independent experimentation. This demonstrates a more 
advanced degree of autonomy than the other aspects of engagement and is important for ongoing learning. 

Our assessment points are not distributed evenly across the seven areas and within each level. The lowest 
level has a greater focus on responsiveness and a less of a focus on anticipation and persistence. Through 
our research and understanding, we know that students will not work progressively through each step, 
completing one and then moving on to next. Students will experience and engage with skills across multiple 
levels. For example, a child may develop their responses to environmental sounds regularly but may also be 



8 

B Squared Ltd. © 2017 

less motivated to respond to human voices. Therefore, students will develop skills across multiple steps 
simultaneously. This means that current ways of looking at data do not work. 

One difficulty that schools will face is how to present attainment information. Within CSAM we have 
developed a report for individual students called ‘Progress Over Time’. This will stack a child’s progress across 
different Steps on top of each other. This will allow a school to show progress within one of the aspects across 
all six steps. 

We also need to be aware that in previous frameworks, the different areas and levels have a similar number 
of assessment points and the percentages are therefore comparable. In the Engagement Steps framework, 
some areas only have a few assessment points, whereas other areas at the same step have a much greater 
number. The great difference in the number of assessment points means that percentage progress across 
the different areas and steps may not be comparable and may be misleading. We are working on ways to 
show the progress graphically in a fair and honest way. 

 

Communication and Interaction 

This aims to help staff assess one of the areas identified in the Rochford Report - Communication and 
Interaction. It takes an in-depth look at the skills necessary for the transmission and reception of information 
about theirs or others’ needs, thoughts, ideas and feelings. The areas of focus are: 

Expressive Communication 

Intentional and pre-intentional patterns of behaviour and communication designed to help the child get their 
needs met. 

Receptive Communication 

Comprehension of simple verbal, symbolic and body language. 

In a similar way to Cognition and Learning, students are likely to work across multiple steps simultaneously. 
Teachers will use our Communication and Interaction assessment framework to build a profile of a student’s 
ability and their areas of need. A student’s receptive and expressive profile may vary. We have not specified 
how a child should communicate. Children with CLDD/SLD/PMLD use a variety of methods of communication 
based on their need. The majority of assessment points within Communication and Interaction can be 
achieved using either PECS, Sign Language or Makaton or early verbal communication. Teachers will find that 
in the higher attainment levels there are a few skills based on the ability to hear or communicate verbally; it 
is up to the teacher to decide the relevance of these skills for the student. 
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Social and Emotional Mental Health 

This aims to help staff to assess another one of the new areas identified in the Rochford Report - Social, 
Emotional and Mental Health. It takes an in-depth look at the skills necessary for individuals to be able to 
make sense of, and cope with, other people’s expectations, societal rules and their own experience of life. 
The main areas of focus are: 

Social Affection 

Skills an individual requires in order to be able to get their needs met, co-operate with others and share 
understanding in their environment. 

Emotional Affection 

Skills an individual requires in order to recognise their own feelings, control some behaviours and 
demonstrate their own emotions. 

As with other areas of the Engagement Steps framework, students are likely to work across multiple steps 
simultaneously. Teachers will use our Social, Emotional and Mental Health assessment framework to build a 
profile of a student’s ability and their areas of need. 

 

Sensory and Physical 

This aims to help staff to assess another one of the new areas identified in the Rochford Report -  Sensory 
and Physical. It takes an in-depth look at the skills necessary for individuals to sense and interact with the 
world around them. The main areas of focus are: 

Sensory Operation 

 Visual: the sensation and perception of light. 

 Auditory: the sensation and perception of sound. 

 Tactile: the sensation and perception of touch. 

 Olfactory/Gustatory: the sensation and perception of smell and taste. 

 Vestibular: the sensation and perception of balance and motion. 

 Proprioceptive: the sensation and perception of one’s own body. 

Physical Operation 

 Fine Motor: the precise movements that use the small muscles of the fingers, toes, wrists, lips, and 
tongue. 

 Gross Motor: the bigger movements that use the large muscles in the arms, legs, torso, and feet. 

Teachers will use our Sensory and Physical assessment framework to build a profile of a student’s ability and 
areas of need. Teachers will need to decide which areas are appropriate to use with each student. Teachers 
will assess each student across multiple steps simultaneously, based on their individual needs. 
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CSAM 

Connecting Steps Analysis Module (CSAM) is a powerful add-on for Connecting Steps. It empowers users, 
providing them with easy to create, easy to understand graphs and reports. CSAM has been designed from 
the ground up to make reporting to stakeholders easier, answering questions schools will need to be able to 
address. Senior Management or teachers can access these reports at any time and view for any time period. 
The software will automatically create standard cohorts (Pupil Premium, CLA, FSM, Primary Need, etc.) based 
on pupil details that have been imported from a school’s MIS. Graphs can be built in a few clicks, condensing 
complex information into well designed graphs that can easily be altered and drilled down into. Tailored for 
each curriculum, the graphs are designed to present information clearly and concisely. 

Engagement Steps will require a different way of looking at data within CSAM. Our analysis will focus less on 
group data and more on individual data. A mainstream school may look at one curriculum area and identify 
lower results as a concern that needs addressing. This will not be the case for Engagement Steps. We do not 
want schools attempting to set whole school or generalised targets for Engagement Steps. The data will be 
very individual and each child will be unique. 

Once the Government has responded to the Rochford Review and decided on the future of assessment for 
children with SEND, we will develop reports in CSAM for Engagement Steps. The reports will focus on 
individual students. We will develop: 

 A polar chart for the Seven Aspects of Engagement 

 A polar chart of the Four Broad Areas of Need. 

 Multiple area charts to show progress across multiple steps in the seven areas 

 

Strategies to Support Development 

When we developed Autism Progress, we worked with experienced special needs teachers alongside experts 
from Scottish Autism, Autism Wessex, the North East Autism Society and other professionals to provide a 
range of ability-relevant strategies relating to the specific areas of development. The strategies were carefully 
selected to enable professionals to design personalised support plans for the individual. We have listed 
strategies in three different ways: 

 Universal strategies—these strategies have been selected to be broadly useful when working with 
individuals who operate at a specific level. 

 Skill development strategies—these strategies have been specifically selected to help individuals 
develop skills in each particular areas. 

 Top tips—these are our recommended strategies for helping individuals to build skills at the 
specific level. 

We are investigating the concept of providing strategies for Engagement Steps. This project would require 
input from a range of professionals working with students across the Four Broad Areas of Need and the Seven 
Aspects of Engagement. We have over 200 schools participating in our Engagement Steps trial. As part of the 
feedback process, we will ask professionals to contribute to the development of these support strategies, 
which we will then collate, organise and incorporate into the framework. This will be an extremely powerful 
and useful set of strategies created from a wide range of professionals with a wide range of experience. 
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Is Engagement Steps Complete? 

Engagement Steps is still in development. This trial is designed to gather feedback from users on the content 
in order to ensure that Engagement Steps meets their needs. We also intend to find out if users feel that 
Engagement Steps meets the recommendations set out in the Rochford Review. 

Engagement Steps is based on the recommendations in the Rochford Review: Final Report. This is not 
legislation, but is the final report from a review panel commissioned by the DFE. There is currently an ongoing 
public consultation on the Rochford Review that closes on 22nd June 2017. We will then wait for the 
Government’s response and their decision on the future of assessment for students with SEND. 

We have completed the majority of the development of Engagement Steps before the Government has 
decided on the future of assessments for students with SEND. We did this for a number of reasons: 

 We are anticipating that the Government will accept the recommendations of the Rochford Review 
with minimal changes. 

 We understand the frustration teachers have felt at the lack of guidance, direction and support for 
education providers for students with SEND since the release of the new Primary Curriculum in 
2014. 

 We are aware of the pressures schools are under to use a robust assessment system that meets the 
needs of their students. 

 We are aware of the need for education providers to respond quickly, but diligently, to the changes 
made by the Government. 

Engagement Steps will need to be reviewed once the Government has made the decision on the future of 
assessment for students with SEND. We are hoping any changes will be minimal, but this will, of course, 
depend on the Government’s decision. 
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The Increased Importance of Evidence 

Communicating with Parents 

The “Primary 2014 Primary Curriculum” and the “Rochford Review: Final Report” both talk about meaningful 
communication with parents. It is important for schools to look at the information they provide to parents 
and decide how meaningful it is to them. Is it meaningful to provide parents with a percentage increase or 
to let them know that their child is meeting your expectations? Would it be more meaningful to talk about 
the new skills they have developed or the barriers they have overcome? Equally, would it be more meaningful 
to provide photographs or video evidence showing how their child has developed? 

Connecting Steps is powerful as it can provide information in different formats for different uses. You can 
provide high level reports easily through CSAM, look at individual progress for students within your class and 
provide details about skills students have achieved or are working on next with parents. 

Evisense adds extra value to your assessments. You can link photos, videos, audio files or documents to your 
assessments and these can be instantly shared with parents. Parents can have an ongoing conversation with 
the school on how their child is developing, not just a snapshot once or twice a year. This ongoing 
conversation provides parents with meaningful information about their child. This also enables parents to be 
more engaged and involved with their child’s education, putting into practice skills developed at school at 
home to reinforce the learning. 

Importance of Moderation 

With the removal of Levels and P Levels there is no national benchmarking system that schools can use.  
Moderation will need to become much more school-led. Leaders will need to ensure that all teachers have a 
good understanding of the different attainment levels. Schools will need to build up their own bank of 
evidence for the post-P Level era. Teachers must have the same understanding of what is required of pupils 
for specific attainment levels. Without this, teachers will not necessarily agree on judgements or what the 
next step is. Schools will also only be able to moderate with other schools using the same assessment criteria. 

Collecting evidence can be done in a number of ways; however, how it is used once it has been collected is 
sometimes very limited. Evidence is often stored in folders on the server, with little renaming or organising. 
Evidence is often made into books or learning journals showing how an individual student has developed, 
but neither of these methods are easily accessible if you want to use evidence in a different way. By using 
Evisense you can view evidence by student, by class, or filter the evidence to look at a specific area and 
attainment level. Assessment leaders can, for example, view or print off all evidence of Responsiveness at 
Step 5 across the whole school quickly and easily. They can also print off all evidence since the last EHCP 
meeting to share with parents and other professionals. Evisense is linked to Connecting Steps and within 
Connecting Steps you would see markers where you have linked evidence to assessments. From there you 
could quickly view the pupil’s evidence or you could view evidence across the whole school for that area and 
that level of attainment. 

 

If you would like to trial Evisense alongside the Engagement Steps trial, please contact us. It is easy to use 
and easy to set up. For more information please email us at hello@bsquared.co.uk. 
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What Happens at the End of the Trial? 

Before 31st July 2017, all participants will be asked to feedback on their experience of the framework. During 
the period immediately after this, the feedback will be reviewed and changes may be made to the framework. 
Therefore, during this time the framework will be in a state of flux. At the end of the trial, we will send 
participants information relating to the ordering process. If you wish to continue using Engagement Steps 
after the trial, you will need to place an order. Schools who choose to purchase Engagement Steps will receive 
a summary of the feedback and updates based on the changes relating to the DfE’s decision on the future of 
assessment for students with SEND. 

With the general election looming, the decision to uphold the recommendations made by the Rochford 
Review may not be as straightforward as we had previously thought. Only time will tell. 

Firstly, we believe that Engagement Steps enables teachers to assess the capabilities of pupils with the most 
significant disabilities and difficulties in a way that holds greater relevance than other assessment 
frameworks. Therefore, if the DfE chooses to disregard the recommendations of The Report, we will still 
release this framework for schools to purchase. 

Secondly, we are committed to supporting schools in their assessment of children not yet engaged in subject-
specific learning. Therefore, if the DfE chooses to make minor changes to the recommendations of The 
Report, we will ensure that the Engagement Steps framework rises to these challenges; we will make the 
appropriate alterations and ensure that the framework is suitable for use in your school. 

Finally, the DfE may decide to ignore either The Report’s recommendation to “remove the statutory 
requirement to assess pupils using P scales” or the recommendation “that there should be no requirement 
to submit this assessment information to the DfE for pupils working below the pre-key stage standards”. 
Although this would be an unexpected attitude-shift, we pledge to work tirelessly to adapt our framework 
to a suitable model that enables your school to best support your pupils whilst meeting the statutory 
requirements of the DfE. 


